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Appointing a Supreme Court Justice: The Case of Sandra Day O'Connor
Overview:
The Constitution of the United States grants the President the power to appoint people to a variety of positions
throughout the government. All of these appointments require careful thought and consideration since the people in
these positions can have a great impact on the lives of many Americans during that President’s term. Some
appointments need even greater thought and consideration, and those are to the federal judicial system and more
importantly, to the Supreme Court of the United States. Justices of the Supreme Court (and other federal courts) serve
lifetime appointments and will still be sitting on the bench long after the President that appointed them has left the
White House. The rulings of these Justices as they interpret the Constitution, and other situations as outlined in Article
III of the Constitution, can have far reaching effects on the entire nation for generations to come. With this awesome
power to appoint comes an equally awesome responsibility to make sure that the individuals appointed are the best
people for the job and for the nation.
In this lesson, students will examine the appointment of one particular Supreme Court Justice, Sandra Day O’Connor,
who was also the first female Justice in the 191 year history of the Court to that point in time. Students will examine the
process by which a President makes the appointment selection and the steps that lead to that person being confirmed
by the Senate (or not).
Standards:
C3 Framework:
 D1.5.9-12 Determine the kinds of sources that will be helpful in answering compelling and supporting questions,
taking into consideration multiple points of view represented in the sources, the types of sources available, and
the potential uses for the sources.
 D2.Civ.4.9-12 Explain how the U.S. Constitution establishes a system of government that has powers,
responsibilities, and limits that have changed over time and that are still contested.
 D2.Civ.10.9-12 Analyze the impact of personal interests and perspectives on the application of civic virtues,
democratic principles, constitutional rights, and human rights.
 D2.Civ.11.9-12 Evaluate multiple procedures for making governmental decisions at the local, state, national, and
international levels in terms of the civic purposes achieved.
 D3.1.9-12 Gather relevant information from multiple sources representing a wide range of views while using the
origin, authority, structure, context, and corroborative value of the sources to guide the selection.
 D4.1.9-12 Construct arguments using precise and knowledgeable claims, with evidence from multiple sources,
while acknowledging counterclaims and evidentiary weakness.
English Language Arts Standards (Reading: Informational Text & History/Social Studies):
 RH.11-12.2 Determine the central ideas or information of a primary or secondary source; provide an accurate
summary that makes clear the relationships among the key details and ideas.
 RH.11-12.3 Evaluate various explanations for actions or events and determine which explanation best accords
with textual evidence, acknowledging where the text leaves matters uncertain.
 RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well
as inferences drawn from the text, including determining where the text leaves matters uncertain.
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Objectives:
Student will be able to:
 Examine and analyze primary and secondary source documents.
 Analyze the factors that have a bearing on the executive decision-making process.
 Identify the actors involved and explain their role in the entire process from nomination to confirmation.
Classroom Procedures:
Item
1. Agenda:
- Hook
- Essential Questions
- Primary Source Exploration
- Independent Practice &
Assessment
- Extension Assignment
2. Hook:
You have been accused of
stealing. Which of the three
people shown in the pictures
would you want judging you and
why? What was it about the
other two people that made you
not want them to judge you?

Time

Teacher is…
 Preparing the class for the
lesson.

Student is…
 Copying the agenda into their
notebook.

5-10
min

 Print out copies of three
different people (they
should be people in different
situations and from different
backgrounds). Post these
pictures on the board or
around the classroom where
all students can see them (or
print multiple sets).
 Instruct students that they
are to pick the person they
would most like to have
judge them for the crime of
theft and to give the specific
reasons why. Also ask what
it was about the other two
people that made the
student not want them as a
judge.
 Ask students to write down
their answer in their
notebooks.
 Have students share out
their answers.
 Ask students: ‘What did you
just do?’ They judged
others. They made a
decision based on their own
thoughts and beliefs. Lead a
discussion on the fact that
they judge others and are
judged by others every day.

 Students are considering which
of the three people they would
want to judge them and why.
 Students should keep their
answers to simple
characteristics and should
refrain from making any
comments that could be
considered derogatory. It
should be answers like, ’the
homeless man would
understand need’, ‘the
grandmother looks kind’, ‘the
lawyer would know the law’.

 Students are writing their
answers in the notebooks.
 Students share out their
thoughts with the class.
 Students discuss the process of
judging others and being
judged.
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3. Essential Question(s):
What kind of person should be
appointed to the Supreme Court
and making decisions that will
impact the entire country?

4. Primary Source Exploration:

5 min

30-40
min

 Explain that today they are
going to be learning the
process by which Supreme
Court Justices are selected
and approved.
 Ask students to think about
what kind of information
would be helpful in
answering this kind of
question. How can they be
sure they are hearing all
sides of the argument?
 Solicit responses from the
students.

 Students should think for a
minute and talk to a partner
about what information would
best help them answer the
essential questions.
 Students should report out on
their ideas.

 Distribute Student Handouts  Students receive Student
A and A1-A6.
Handouts A and A1-A6.
 Divide students into groups
of 5-6. Give each group two
pieces of blank paper.
 Activate prior knowledge by
asking students what they
already know about the
responsibilities of the
President regarding
appointments and the role
of Supreme Court Justices.
 Have each group write
‘President’ on one blank
page and ‘Supreme Court’
on the other.
 Students will have a few
minutes to pass the sheets
around the table with each
student writing one thing
they know about either the
President’s appointment
power or the role of the
Supreme Court when that
page comes around to them.
Students are to keep passing
the sheets around until time
is up.
 Have students share out
what their groups came up
with and discuss any salient
points and clarify any
misconceptions.

 Student will form their groups
and groups should receive two
sheets of blank paper.
 Students begin thinking about
what they know about the
President’s appointment power
and the role of the Supreme
Court.
 Students will write President on
one blank page and Supreme
Court on the other.
 Students will pass around the
sheets and write down one
thing they know about the topic
on the page and then pass it to
the next person. Student will
continue to pass around the
sheets and add more
information until the teacher
calls time.

 Students share out what their
group wrote down on their
sheets.
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 Inform students that they
will now be reading
selections from Federalist 78
(Handout A1). Some of the
language can be difficult for
students. If you feel there
may be too many issues,
look at the resources from
http://freedomschool.com/law/federalistpapers-in-modernlanguage.pdf. It has all of
the Federalist Papers in
more modern language.
 Instruct students to read the
selections and answer the
questions on Student
Handout A.

 Students read selections from
Federalist 78 (Handout A1) and
ask questions if they have
difficulty with the language.
Students will answer the
questions on Student Handout
A.

 Have students read through
the Overview of the
Appointment Process
(Handout A2) and answer
the questions on Handout A.
 Ask students where they
think a nominee’s
appointment could get
bogged down. If not
brought up by the students,
be sure to highlight:
o Background check
o Committee hearing
o Potential for a filibuster
o Final vote in the Senate

 Students read through the
Overview of the Appointment
Process (Handout A2) and
answer the questions on
Handout A.
 Students share their
impressions of where a
nominee could run into
problems through the
confirmation process.

 Have students read Handout
A3 which highlights
President Reagan’s criteria
for nominations to the
federal bench and answer
the questions on Handout A.
 Ask a few students to share
which criteria they selected
for their answers and
his/her rationale. Open the
class for discussion on which
criteria would be the most
important for a Supreme
Court Justice.

 Students should put themselves
in the shoes of the President
and decide which of the criteria
from the list would be their
most important consideration
as well as which one they would
consider least. Students should
explain their reasoning for each
and should be prepared to
share the criteria they selected
and their rationale.
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5. Independent Practice and
Assessment:

20-30
min

 Have students read
Handouts A4-A6 which is
comprised of three letters to
President Reagan. Two of
the letters are from White
House staffers arguing for
the selection of a female
Supreme Court Justice. The
last letter is from the
National Women’s Political
Caucus outlining their
rationale as well as giving
several potential candidates
(including the future Justice,
Ruth Bader Ginsburg). It
should be noted though that
none of the proposed
candidates were on the
‘short list’ for consideration.

 Students should read the three
letters in Handouts A4-A6 and
identify what they think are the
most and the least compelling
arguments for nominating a
female Justice. Students will
highlight one sentence in
particular that resonates with
them the most and the reason
why they feel it is such a
compelling argument. Students
will write their answers on
Student Handout A. They
should be prepared to share
their answers.

 Ask student to share the one
argument that they found
particularly compelling and
why.

 Students share their answer
and reasons with the class.

 Keep students in their
 Students remain in previous
assigned groups or mix
groups or find new a new team
things up if desired.
and should receive Student
Distribute Student Handouts
Handouts B and B1-B7.
B and B1-B7 to students.
 Students will either read all
of the letters (Handouts B1B7) or you can have each
group divide the letters
amongst themselves
(depending on the amount
of time available and/or
reading ability). Once the
letters have been read,
students will collaborate on
the Press Release. Students
are to make sure the letter is
both professional as well as
addressing the criteria
presented earlier.
 Have groups share their
Press Release or highlights
with the class.

 Depending on what is assigned,
students will read either all of
the letters in Handouts B1-B7
or only a couple each. Either
way, students should take
notes on important points on
the front side of Student
Handout B. Each group will
collaborate on the Press
Release and one student from
each group will transcribe the
Press Release on the back of
Student Handout B.
 A student (or students) other
than the one that drafted the
Release will share their group’s
Press Release or just the
highlights.
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6. Extension Assignment:

 (Optional) Distribute
 Students receive Student
Student Handout C:
Handout C and complete the
Extension Assignment.
assignment.
Students will be pretending
that Justice Ruth Bader
Ginsburg has just announced
her retirement. Students
will write a letter to the
President asking him/her to
appoint a Justice that the
student would like to see on
the bench. A compelling
argument must be made for
what type of characteristics
and temperament they
believe the new Justice
should embody.
 You may want to highlight
(or not) the change in the
balance of the court that
could occur depending on
the nominee. Currently the
court is considered to be
split five conservative
Justices and four liberal
Justices. Justice Ginsberg is
one of the liberal Justices.
 You may also wish inform
the students that Justice
Ginsberg’s replacement may
be sitting on the bench for
the next 25-30 years (if not
longer).
 As an alternate or additional
assignment, you could
assign them a role and have
the students write the letter
from the point of view of a
specific demographic.
Examples could be a
religious leader, an activist
for a variety of groups
(NARAL, National Right to
Life, NRA, Brady Campaign,
Human Rights Campaign,
National Organization for
Marriage), or a
Democrat/Republican.
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Appointing a Supreme Court Justice: The Case of Sandra Day O'Connor

Student Handout A

Primary Source A1: Federalist 78 – Publius (Alexander Hamilton)
Directions: Read the selections from Federalist 78 and answer the following questions.
Why does Hamilton think it so important that Supreme Court Justices serve ‘during good behavior’ (a lifetime
appointment unless they are impeached and removed from office)? [Paragraph 1]

Which branch of government did the Founders expect to be the weakest of the three and why? [Paragraph 2]

Why must the Judicial Branch be separate from the Executive and Legislative Branches? [Paragraph 3]

What does Federalist 78 say about the power of the judiciary to declare unconstitutional laws void? [Paragraphs 4-6]

An independent Judicial Branch is intended to protect the people from the Executive and Legislative branches. What
other group does it protect against and why? [Paragraphs 7 & 8]

Secondary Source A2: Overview of the Judicial Appointment Process
Directions: Read through the steps involved in the appointment process for federal judges and highlight points at which
you think the nomination may have problems or become completely derailed and why.
Potential Problem Points and Reasoning:
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Primary Source A3: FFF 6/18/81 – Judicial Selection Criteria
Directions: Read the Judicial Selection Criteria, Memorandum for Fred F. Fielding, and Considerations for Judicial
Appointment to the Supreme Court. If you were President and having to select a Supreme Court Justice for a lifetime
appointment to the bench, which criteria would be the most important to you? Which criteria would be the least
important? Explain your reasoning. Be sure to ask your teacher if you have any questions about any of the criteria.
Which criteria would be your most important and why?

Which criteria would be your least important and why?

Primary Source A4-A6: Memoranda from Lyn Nofziger and Wendy Borcherdt; Letter from the National Women’s
Political Caucus
Directions: Read the memoranda from both Mr. Nofziger and Ms. Borcherdt and the letter from the National Women’s
Political Caucus. As you read these letters, which arguments are the most compelling to you? Which arguments do you
find to be the least compelling? Why? Find one sentence from any of the letters that you feel makes the most powerful
argument. Explain why this sentence resonates with you.
Most compelling arguments:

Least compelling arguments:

One sentence that really resonates with you and why:
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Appointing a Supreme Court Justice: The Case of Sandra Day O'Connor

Primary Source A1

(Selections From)
Federalist No. 78: The Judiciary Department (Hamilton)
To the People of the State of New York:
WE PROCEED now to an examination of the judiciary department of the proposed government.
***
[1] According to the plan of the convention, all judges who may be appointed by the United States are to hold their offices DURING
GOOD BEHAVIOR; which is conformable to the most approved of the State constitutions and among the rest, to that of this State. Its
propriety having been drawn into question by the adversaries of that plan, is no light symptom of the rage for objection, which
disorders their imaginations and judgments. The standard of good behavior for the continuance in office of the judicial magistracy, is
certainly one of the most valuable of the modern improvements in the practice of government. In a monarchy it is an excellent
barrier to the despotism of the prince; in a republic it is a no less excellent barrier to the encroachments and oppressions of the
representative body. And it is the best expedient which can be devised in any government, to secure a steady, upright, and impartial
administration of the laws.
[2] Whoever attentively considers the different departments of power must perceive, that, in a government in which they are
separated from each other, the judiciary, from the nature of its functions, will always be the least dangerous to the political rights of
the Constitution; because it will be least in a capacity to annoy or injure them. The Executive not only dispenses the honors, but
holds the sword of the community. The legislature not only commands the purse, but prescribes the rules by which the duties and
rights of every citizen are to be regulated. The judiciary, on the contrary, has no influence over either the sword or the purse; no
direction either of the strength or of the wealth of the society; and can take no active resolution whatever. It may truly be said to
have neither FORCE nor WILL, but merely judgment; and must ultimately depend upon the aid of the executive arm even for the
efficacy of its judgments.
[3] This simple view of the matter suggests several important consequences. It proves incontestably, that the judiciary is beyond
comparison the weakest of the three departments of power; that it can never attack with success either of the other two; and that
all possible care is requisite to enable it to defend itself against their attacks. It equally proves, that though individual oppression
may now and then proceed from the courts of justice, the general liberty of the people can never be endangered from that quarter; I
mean so long as the judiciary remains truly distinct from both the legislature and the Executive. For I agree, that "there is no liberty,
if the power of judging be not separated from the legislative and executive powers." And it proves, in the last place, that as liberty
can have nothing to fear from the judiciary alone, but would have everything to fear from its union with either of the other
departments; that as all the effects of such a union must ensue from a dependence of the former on the latter, notwithstanding a
nominal and apparent separation; that as, from the natural feebleness of the judiciary, it is in continual jeopardy of being
overpowered, awed, or influenced by its co-ordinate branches; and that as nothing can contribute so much to its firmness and
independence as permanency in office, this quality may therefore be justly regarded as an indispensable ingredient in its
constitution, and, in a great measure, as the citadel of the public justice and the public security.
***
[4] There is no position which depends on clearer principles, than that every act of a delegated authority, contrary to the tenor of
the commission under which it is exercised, is void. No legislative act, therefore, contrary to the Constitution, can be valid. To deny
this, would be to affirm, that the deputy is greater than his principal; that the servant is above his master; that the representatives of
the people are superior to the people themselves; that men acting by virtue of powers, may do not only what their powers do not
authorize, but what they forbid.

[5] If it be said that the legislative body are themselves the constitutional judges of their own powers, and that the construction they
put upon them is conclusive upon the other departments, it may be answered, that this cannot be the natural presumption, where it
is not to be collected from any particular provisions in the Constitution. It is not otherwise to be supposed, that the Constitution
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could intend to enable the representatives of the people to substitute their WILL to that of their constituents. It is far more rational
to suppose, that the courts were designed to be an intermediate body between the people and the legislature, in order, among
other things, to keep the latter within the limits assigned to their authority. The interpretation of the laws is the proper and peculiar
province of the courts. A constitution is, in fact, and must be regarded by the judges, as a fundamental law. It therefore belongs to
them to ascertain its meaning, as well as the meaning of any particular act proceeding from the legislative body. If there should
happen to be an irreconcilable variance between the two, that which has the superior obligation and validity ought, of course, to be
preferred; or, in other words, the Constitution ought to be preferred to the statute, the intention of the people to the intention of
their agents.
***
[6] If, then, the courts of justice are to be considered as the bulwarks of a limited Constitution against legislative encroachments, this
consideration will afford a strong argument for the permanent tenure of judicial offices, since nothing will contribute so much as this
to that independent spirit in the judges which must be essential to the faithful performance of so arduous a duty.
[7] This independence of the judges is equally requisite to guard the Constitution and the rights of individuals from the effects of
those ill humors, which the arts of designing men, or the influence of particular conjunctures, sometimes disseminate among the
people themselves, and which, though they speedily give place to better information, and more deliberate reflection, have a
tendency, in the meantime, to occasion dangerous innovations in the government, and serious oppressions of the minor party in the
community. Though I trust the friends of the proposed Constitution will never concur with its enemies, in questioning that
fundamental principle of republican government, which admits the right of the people to alter or abolish the established
Constitution, whenever they find it inconsistent with their happiness, yet it is not to be inferred from this principle, that the
representatives of the people, whenever a momentary inclination happens to lay hold of a majority of their constituents,
incompatible with the provisions in the existing Constitution, would, on that account, be justifiable in a violation of those provisions;
or that the courts would be under a greater obligation to connive at infractions in this shape, than when they had proceeded wholly
from the cabals of the representative body. Until the people have, by some solemn and authoritative act, annulled or changed the
established form, it is binding upon themselves collectively, as well as individually; and no presumption, or even knowledge, of their
sentiments, can warrant their representatives in a departure from it, prior to such an act. But it is easy to see, that it would require
an uncommon portion of fortitude in the judges to do their duty as faithful guardians of the Constitution, where legislative invasions
of it had been instigated by the major voice of the community.
***
[8] The benefits of the integrity and moderation of the judiciary have already been felt in more States than one; and though they
may have displeased those whose sinister expectations they may have disappointed, they must have commanded the esteem and
applause of all the virtuous and disinterested. Considerate men, of every description, ought to prize whatever will tend to beget or
fortify that temper in the courts: as no man can be sure that he may not be tomorrow the victim of a spirit of injustice, by which he
may be a gainer to-day. And every man must now feel, that the inevitable tendency of such a spirit is to sap the foundations of
public and private confidence, and to introduce in its stead universal distrust and distress.
***
PUBLIUS.

Source: http://thomas.loc.gov/home/histdox/fed_78.html
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Secondary Source A2

Overview of the Judicial Appointment Process
When an opening occurs for a judicial position (either through retirement, removal, or death), the
President nominates someone to fill the position.

The President will try to find a nominee that matches their philosophy but will also take into account
the opinion of experts and key Senators.

Once a nominee is selected, his or her name is sent to the Senate Judiciary Committee.

The Judiciary Committee collects information about the nominee, including a background check by the
FBI, and reviews the nominee's record and qualifications.

The Judiciary Committee holds a hearing on the nominee. Witnesses speak both in favor and against
the nomination. Senators ask questions of the nominee.

The Judiciary Committee votes on the nomination, and depending on the vote, will either recommend
that the Senate vote to approve or reject the nomination.

The full Senate debates the nomination.

A vote of 3/5 of the Senate (60 senators) is required to end debate. This is called a cloture vote. If
enough senators wish to delay a vote on a nominee, they can filibuster by not voting to end debate.

When debate ends, the Senate votes on the nomination. Confirmation requires a simple majority of
the senators present and voting.

If approved, the President commissions the Justice and they begin their term on the bench.

Source: Congressional Research Service Report: Supreme Court Appointment Process: Roles of the President, Judiciary Committee, and Senate.
CRS Report #7-5700; www.crs.gov
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Primary Source A3
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Primary Source A3
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Primary Source A4
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Primary Source A5
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Primary Source A6

19

Appointing a Supreme Court Justice: The Case of Sandra Day O'Connor

Primary Source A6
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Student Handout B

In July 1981, President Reagan made the decision to move forward with the nomination of Judge Sandra Day O’Connor
to the Supreme Court. Judge O’Connor’s nomination was both hailed and reviled and many people and groups wrote
the President to give their thoughts.
Directions: It is late summer, 1981 and your GOAL is to put together an argument about why Judge O’Connor is the best
choice for the Supreme Court and to give reasons for people to change their minds about her. Your ROLE is that you are
a member of the White House Press Office. Your AUDIENCE is the American public, members of Congress, and special
interest groups that aren’t convinced about Judge O’Connor. The SITUATION is that your team has just been handed
letters and articles both in support of Judge O’Connor as well as against her appointment. You and your team have been
tasked by the President to take this information and make a well supported argument that supports Judge O’Connor and
answers the concerns of those who oppose her. The PRODUCT you will be creating is a Press Release for the President
to sign and distribute.
STANDARDS - The Press Release must contain the following:
- The style should be formal enough for the President to deliver on national television or publish in newspapers. - The
Release must highlight at least three (3) of the Judicial Selection Criteria from earlier in the lesson that apply to Judge
O’Connor. These should be used to explain why she would make a good Supreme Court Justice.
- The Release must reference the arguments from at least one (1) of the memos from the White House staff.
- The Release must directly respond to at least two (2) concerns from Members of Congress, the public, or interest
groups.
Write down notes below and write your draft letter on the back of this sheet.
NOTES:
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THE WHITE HOUSE
WASHINGTON

FOR IMMEDIATE RELEASE:
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Primary Source B1
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Primary Source B2
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Primary Source B3
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Primary Source B3
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Primary Source B4
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Primary Source B5
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Primary Source B6
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Primary Source B6
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Primary Source B7
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Primary Source B7

32

Appointing a Supreme Court Justice: The Case of Sandra Day O'Connor

Extension Assignment

Directions: Justice Ruth Bader Ginsburg has just announced her retirement from the Supreme Court. You decide that
you want to tell the President what kind of Justice you believe he/she should nominate. You may be assigned to write
the letter from your own point of view or the point of view of a specific group or demographic. You should explain to
the President what you consider to be the most important characteristics that the new Justice should embody and the
positions on legal issues you think they should hold (for example: social issues, gun control, government programs).
Use the area at the bottom of this page to draft ideas and write your letter on the back of this page.
NOTES
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Letter to the President
Date:
The White House
1600 Pennsylvania Avenue NW
Washington, D.C. 20500
Dear Mr./Ms. President,
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About Us
The Walter and Leonore Annenberg Presidential Learning Center (APLC) at the Ronald Reagan Presidential Foundation is
committed to engaging the future leaders of America in the study of our nation’s democratic process with the aim of
developing proactive informed, educated, and conscientious citizens and leaders.
Programs
• Speaker Series for Students: The Speaker Series for Students is designed to bring students into contact with leading
thinkers, practitioners, and heroes in the field of civic engagement. Past events have included a Veteran’s Day panel, Buzz
Aldrin, Medal of Honor recipients and Justice Sandra Day O'Connor.
• Educator Programming: The APLC develops project based, backwards designed curriculum, and distributes this to
educators at no cost. By creating and distributing free curriculum resources, the APLC shares information about both its
programming and the current state of civics education. This classroom curriculum is available for free on our website:
www.reaganfoundation.org/lesson-plans-overview.aspx
• Professional Development: Over the years we’ve collaborated with some of the finest professional development
organizations in the country to offer high quality training and resources to teachers. We’ve worked with the National
Constitution Center, Gilder-Lehrman, Constitutional Rights Foundation, the National Writing Project, and the California
History-Social Science Project. We offer free professional development sessions for educators from Elementary through
High School. With the goal of embedding civic learning in the classroom, our Educator Professional Development sessions
tackle important skills such as developing student writing and communication skills. Professional Development is offered
both onsite and on-line.
• Leadership and the American Presidency: The Leadership and the American Presidency is a program designed to facilitate
leadership development among undergraduate students through the unique lens of the American presidency. The
accredited course is grounded in real history as students critically examine the leadership journeys of presidents in
relation to their own lives. Students hear from real leaders in the business, government, and nonprofit sectors, learning
lessons on leadership, while simultaneously applying all of these skills in the real world in an internship setting and in an
authentic culminating course assessment. Utilizing Washington DC as a classroom, presidential sites will be leveraged to
capitalize upon power of place and result in a meaningful & transformative leadership experience for students.
Scholarships and Awards
The Ronald Reagan Presidential Foundation has awarded more than $1,000,000 in scholarships to students across the nation.
We aim to recognize students whose leadership, communication, drive, and citizenship reminds us of our 40th President.
• GE-Reagan Scholarship Program
• Great Communicator Debate Series
• Ronald Reagan Presidential Foundation
• Ronald Reagan Student Leader Award
Scholar Program
Program
Learn about these opportunities to recognizing outstand students on our website: www.reaganfoundation.org/scholarships
Class visits to the Discovery Center
The Discovery Center allows students to face the responsibilities and challenges faced by the Executive Branch, military, and
media. Students have the opportunity to role play in a realistic, interactive environment. Learn more about the Discovery
Center and how to visit here: www.reaganfoundation.org/DISCOVERY-CENTER.aspx
Contact Us: 40 Presidential Drive, Simi Valley, California 93065 • 805.522.2977 • aplc@reaganfoundation.org
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